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Abstract 
There has been a lot of research carried out on student respect toward teachers;  however, almost all studies recommend a study 
on teacher respect toward students should also be carried out. We are expecting to fill that gap with our research the population of 
which will be students at the Middle Georgia State College in America and Taylor’s University in Malaysia. This study will 
primarily be a quantitative study to understand how students in culturally diverse contexts respond to a 5 point Likert scale 
questionnaire designed to measure their perceptions on teacher respect toward students.   
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1.   Introduction 
      Respect, as it stands, is a very controversial concept.  The implications could easily vary from culture to culture. 
Some cultures attribute varying shades of meaning to this word, and hence their understandings change. In eastern 
cultures it is always the elderly who would receive respect, and nobody would ever consider the young earning the 
respect of the elderly. Whereas in western cultures, we witness a different situation, especially in the field of 
education where respect is considered to be a mutual and most basic obligation. Just as showing and earning esteem 
is crucial for leaders, so is the case for educators. Teachers should seek to imbue many positive traits in their 
students that would help them earn respect. The higher the level of communication is with the instructor, the better 
the relations would be; and when there exists good relations between students and instructors, respect would 
undoubtedly be mutual. Giesinger states in his article that to respect children is to treat them in a way that enables 
them to see themselves as persons endowed with dignity; that is having the equal standing to make claims on others.   
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Earning the respect of the instructor plays a role even with the college level students not only in America, but also in 
a country that is culturally very different: Malaysia.  
When we ask students what their expectancies are from their instructors at college, the usual responses we get can 
be listed as coming to class prepared, delivering good lectures, holding office hours, being open minded and not 
restricted, and last of all, being friendly. 
     However, when you try to elicit responses other than these stereotypical responses, here are some that may 
surprise instructors, especially at the college level:  
“I expect to be entertained” 
“I expect to be given direct answers” 
“I expect teachers to be good to us” 
“I expect the teacher should be able to keep the class awake, be understanding, speak in varying tones, and 
surprise them every once in a while” 
“I expect to be validated” 
     This is a unique expectation usually implied in terms of "respect." Students and teachers may have very different 
definitions of respect. The concept of "respect" isn't mutual; students expect to be respected yet do not give any 
respect to an instructor.  In short, this concept may come to mean: "I expect the instructor to validate me as a person 
regardless of my attitudes, effort, and treatment of the professor." Needless to say anticipations of instructors and 
students may not always converge.  However, one side should not ignore the expectations of the other. As long as 
there is mutual respect, the student success rate will rise and student attitudes toward class and faculty would be very 
different. Most college policies state, “Disrespect to any teacher will be considered a serious infraction of school 
policy.”  If we were to replace the word ‘teacher’ with ‘student’, then the statement would read, “Disrespect to any 
student will be considered a serious infraction of school policy.” This is what students nowadays question. However, 
there is a lack of literature in this area since most researchers have always focused on student respect toward 
instructors, and not the vice versa. Teachers who demonstrate respect towards their students are actually the winners 
by having active learners in their classroom.  Jones & Jones emphasize the fact that, “The arrogant or offensive 
teacher will lack these positive qualities due to his or her lack of control over the children. Teachers should assert 
that they should also be treated with respect and their responsibility is to ensure that students treat each other with 
kindness.”  According to the Jones & Jones, “teachers are encouraged to blend their warmth and firmness towards 
the students in their classroom, but with realistic limits” (111). 
2. Background of the Study 
      Alison Cook-Sather in her paper suggests the opinions of even high school students should be sought when 
preparing school policies. This way she claims respect could be sustained (13). This single statement even shows 
clearly that the complaints college students always have had related to not receiving the respect they deserve start at 
the high school level. More often than not one would hear teachers asking why they should listen to students, adding 
the teachers  are the ones who hold the power. However, you would hear students complaining about teachers seeing 
the students way below them, and wanting to be treated like the all-mighty. If high-schoolers have such perceptions 
of teacher respect toward students, college level students would definitely have more to say on why they would 
anticipate respect from their instructors. The problem of earning teacher’s respect is not only an issue that is 
commonly discussed in America but else where around the globe as well. Anticipations of instructors and students 
may not always converge.  However, one side should not ignore the expectations of the other. As long as there is 
mutual respect, the student success rate will rise and hence student attitudes toward class and faculty would be very 
different. Therefore this study will investigate how students’ perceptions on teacher respect toward students will 
change in culturally diverse settings, and hence college students in Malaysia will also comprise the population of 
this study.  This will lead to a multi-cultural setting as students in Malaysia come from very different cultural 
contexts compared to the students in the American context.   
            
3.   Literature Review 
 
     No matter what level of educational institution we are employed at, we should always respect the differences our 
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students have. Pettitt, who is from the San Diego School District, states quite righteously that differences may relate 
to color, culture, gender, religious beliefs, or whatever.  If the teacher is fully aware of these differences, and tries to 
empower himself/herself in learning how to understand students with different orientations, students would build 
respect toward their teacher, too.  If instructors fail to understand and respect the differences their students exhibit in 
class, it is completely due to their own lack of understanding (Pettitt, 2001). A study carried out by Hapner and Imel 
with students who had disabilities showed that Individualized Education Programs (IEP) were very effective in 
helping build bridges between teachers and students. At the end of the study, they found that enthusiasm and 
positive espirit de corps evolved as more and more students learned how to manage their own IEP’s. At the end of 
the entire process, the students were heard saying “teachers started to listen and show respect.”  This statement is a 
proof that students do want their teachers to show respect toward them. It should not be a notion that only the young 
show toward the old. It is not only the adult or young adult learners who expect to be respected, but the young 
learners as well ask for understanding, and even if they cannot say it openly, it is respect that they want.  Judith 
Deiro, who is a faculty member at Western Washington University, states in her article that these young teens do not 
wanted to be treated like a baby, but instead as capable, significant and influential individuals. Such respectful 
treatment, she goes on to say, can go a long way toward creating a caring learning environment, promoting the 
academic growth of students, and enhancing a teacher’s ability to make a difference in students’ lives. Despite the 
fact that  the context of this study was comprised of tertiary education institutions and the students who attended 
these schools, studies carried out on the core topic of this paper showed that respect was not only limited to the adult 
learners but to young learners as well.  Having looked at how young learners perceive respect, it would be 
appropriate look at what literature says about the adult learners and their perceptions of respect. Tara Kuther 
conducted a study and wrote an article entitled “A profile of the ethical professor”  where she came up with the 
statement that professors should be cognizant of student expectations and should reflect on their behavior both in 
and out of the classroom. Students agreed that professors must demonstrate respect for students, teach objectively, 
and grade honestly. Students also expressed their desire to see professors to act with professionalism, to employ a 
vast base of content knowledge, and to show concern for student welfare. Instructors almost always unanimously 
agree upon the fact that in-class discussions form a crucial part of the learning process. This is central to motivation. 
Vavilis and Vavilis’ article, in fact, is a very good proof that when students believe their voices are important to the 
climate of learning, their self-esteem may increase: 
Dialogues are an important component of successful classrooms, and we firmly believe that the teacher 
has a crucial role in such conversations. Teachers must facilitate and encourage the social dynamics 
that contribute to such environments. We are confident that when teachers foster classroom 
environments of respect and invite their students to engage in meaningful dialogue and inquiry, the 
possibilities for motivating students to learn are greatly enhanced.      
Hence, a look at the scarce literature available on the topic of this paper shows that students are justified when they 
say they expect to be treated with respect by their instructors.  
      
4.   Methodology  
      
     This study used descriptive statistics since the researchers wanted to use the collected information to measure 
attitudes of students in two different countries.  Descriptive statistics permitted researchers to describe information 
from a sample student population.  SPSS (Statistical Package for the Social Sciences) was used to calculate the 
descriptive statistics gathered (Frankel & Wallen, 2008).  Further analysis included the correlation coefficient which 
was calculated using Excel. A 5 point Likert scale questionnaire was administered to students at Middle Georgia 
State College (MGSC) in America and Taylor’s University in Malaysia.  Variables were age, gender, major of 
study, and ethnic background.  Data collected was analyzed to see if there were relationships between variables.  
The study attempted to determine if there were any differences in student responses to questions related to student 
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5.   Analysis and Discussion 
 
     The population of the study consisted of eighty-five students. Thirty-five of the students were from MGSC in 
America and fifty of the students were from Taylor’s University in Malaysia.  The gender frequency was forty-one 
males (48%) and the gender frequency of females was forty-four (52%).  The age range was sixteen to twenty-seven 
years.  It was decided that gender and culture (American and Malaysian) would be the most useful variables to use. 
Fifteen questions were asked, with multiple answers to choose from.  Based on the data gathered from the return of a 
total of eighty-five useable questionnaires (100% of the returns), the researchers looked at male and female 
responses within each country and then looked at responses between the two countries.  SPSS results are shown in 
the Appendix (Tables 1 & 2). To determine how males and females answered the questions asked within the two 
countries, the researchers took the mean score for each answer and then computed the standard deviation for male 
and for female on each question.  The correlation coefficient between males and females was then computed.       
Analyzing the Malaysian data, it was found that the males agreed more than the females when answering the 
questionnaire.  Of the 15 questions asked, males had less of a difference in the way they answered.  They had less 
variation.  There was hardly any correlation between the male and female answers.  The most agreement by males 
and females was on questions 10 & 13.  The least agreement was on questions 2 & 6.  The correlation coefficient 
was -.06.  The two groups thought differently concerning the questions they answered. The  American male and 
female data indicated that there was some correlation when answering the questions.  The correlation coefficient for 
the American males and females was .63. The most agreement by males and females was on questions 6 & 8.  The 
least agreement was on questions 5 & 14. The same analysis was done for the total population of the two countries.  
To do a comparison, the mean score  was taken for each question for the total population of both countries and the 
standard deviation and correlation coefficient were computed.  The answers for the American students showed more 
variation than the answers for the Malaysian students.  There was a correlation between answers to individual 
questions between the two countries.  The correlation coefficient was 0.65.  The most agreement was on questions 5 
& 7, and the least agreement was on questions 2 & 10. 
    
6.  Conclusion     
 
     A climate of respect in the classroom is vital for student success.  College students in America and in Malaysia 
responded to a questionnaire designed to measure their perceptions on teacher respect toward students. In Malaysia 
there was no significant correlation between male and female answers.  Males tended to be more in agreement on 
their answers than the females were on their answers. In America there was some correlation between male and 
female answers.  Females tended to give a lower score by an average of -0.29 points lower than the males. Males 
tended to be more critical in their responses. In the combined data for the population of the two countries there was a 
significant correlation between total male and total female answers.  Female answers were on the average -0.92 
points lower than the males.  Based on a possible scale of 1-5, female scores averaged 3.64 as compared to the 




 Table 1: Students Perception by Gender (Females n=19; Males n=16)  American Context 
 Females Males 
 
Mean Standard Deviation Mean 
Standard 
Deviation 
1. The instructor tries to reach a class agreement rather than impose top-
down rules. 3.95 0.62 4.50 0.73 
2. The instructor favors interaction in class and hence allows students to 
voice their ideas. 5.00 0.00 4.75 0.44 
3. The instructor acknowledges the physical needs of students. 4.16 0.60 4.50 0.73 
4. The instructor is fair and reasonable. 4.47 0.51 4.88 0.34 
5. The instructor has a sense of humor. 3.89 0.73 4.50 0.73 
6. The instructor provides a secure learning space. 4.58 0.50 4.62 0.71 
7. The instructor is sincere. 4.37 0.83 4.75 0.44 
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8. The instructor treats students caringly. 4.68 0.47 4.75 0.44 
9. The instructor provides opportunities for choice. 4.47 0.69 4.62 0.50 
10. The instructor treats each student as an individual. 4.68 0.47 4.88 0.34 
11. The instructor demonstrates professionalism. 4.47 0.69 5.00 0.00 
12. The instructor inspires students to work. 4.21 0.91 4.50 0.73 
13. The instructor displays a positive attitude toward students. 4.58 0.69 4.88 0.34 
14. The instructor is flexible. 4.16 0.89 4.75 0.44 
15. The instructor is fair in treating each and every student. 4.68 0.47 4.88 0.34 
 
  Table 2: Students Perception by Gender (Females n=25; Males n=25) Malaysian Context 
 Females Males 
 Mean Standard Deviation Mean 
Standard 
Deviation 
1. The instructor tries to reach a class agreement rather than impose top-
down rules. 3.24 0.96 3.60 0.91 
2. The instructor favors interaction in class and hence allows students to 
voice their ideas. 4.04 0.97 3.50 1.04 
3. The instructor acknowledges the physical needs of students. 3.15 0.98 3.60 0.81 
4. The instructor is fair and reasonable. 3.60 0.91 3.92 0.90 
5. The instructor has a sense of humor. 3.84 0.94 3.56 1.08 
6. The instructor provides a secure learning space. 3.96 1.01 3.44 0.96 
7. The instructor is sincere. 3.80 0.86 3.76 0.83 
8. The instructor treats students caringly. 3.64 0.99 3.72 0.73 
9. The instructor provides opportunities for choice. 3.76 0.96 3.68 1.06 
10. The instructor treats each student as an individual. 3.68 0.94 3.68 1.02 
11. The instructor demonstrates professionalism. 3.64 0.75 3.68 0.98 
12. The instructor inspires students to work. 3.47 1.08 3.51 1.12 
13. The instructor displays a positive attitude toward students. 3.68 0.89 3.68 0.98 
14. The instructor is flexible. 3.32 1.21 3.48 0.91 
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